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Communication Enrichment and Philosophy for Children 

	Project Lead School:  Bryngwyn Comprehensive and Bryn Teg Primary


	Name of Project Leader:  Alison Collins (Bryngwyn) and Delyth Goodfellow (Bryn Teg)
               Email Address:   alisonc@bryngwyn.carmarthen.sch.uk  (Alison)

                                            deputy@brynteg.ysgol.ccc.org.uk     (Delyth)                       

                Telephone No:   01554 750661 (Bryngwyn)  01554 776168 (Bryn Teg)                     
             Local Authority:   Carmarthenshire

	1. Participating Schools:

Bryngwyn Comprehensive
Ysgol Bryn Teg

Ysgol Y Felin

Bryn Primary School
Pen Y Gaer Primary School
Dafen Primary School


	2. Partnership Working:
Our project takes a holistic approach to developing learners’ skills strategically using a bespoke approach to target individuals’ areas of needs. Through combining Social and Emotional Aspects of Learning (SEAL) with comprehensive literacy support we were able to identify and improve progress in specific areas.

a) Views of the learners:
· All pupils involved in self-monitoring practices as part of Emotional Literacy in the classroom

· Targeted pupils were also asked to complete pupil questionnaires, blob trees and the relevant questionnaire section from the NFER Southampton Project
· Throughout the intervention, pupil views were sought in an informal way through discussion and feedback on activities and the impact the project is having upon the pupils’ lives in general.  In many cases the pupils led the project by reflecting on what worked well and where improvements could be made.

· A DVD has been produced to help evaluate the project and a number of targeted pupils were given the opportunity to express their views on camera.  At several stages during the project, pupils were also invited to share their responses with visitors and staff from other schools (e.g. RAISE monitoring visit) and even presented an aspect of the Learning Visit.  
· At the end of the intervention, all pupils were asked to complete questionnaires to express their own evaluations of the project.  
b) Views of the parents / carers:

· Questionnaires were sent to parents at different stages and the relevant section of the Southampton Project was completed by parents during parents’ evening.
· Parents took part in the DVD to record their opinions formally although many more parents engaged in informal discussions sharing their positive views with staff both within and outside school.  
c) Collaboration with other schools

· One of the most influential factors in the success of our project is in developing a working PLC amongst all the schools involved and encompassing a range of staff from Head teachers to LSAs.

· Each of the six schools nominated a teacher and two LSAs as Key Workers for their school; they delivered, implemented and monitored the project within their schools. 

· Full cluster meetings involving all 18 staff and the Project Leaders were held half termly where we reflected on the project to date, shared good practice and identified areas for development and training.  Staff all took responsibility for different areas of the project and disseminated their work to others.
· In addition to the above, the teaching staff met regularly after school to further the work of the project and staff and some additional staff also collaborated by working in smaller groups on particular phases, sometimes sharing their own expertise.

· The Headteachers of all the schools in the family met regularly to review the project.

· Pupils from the different schools were selected to work together on combined projects that arose as a direct result of the initiative.  
d) Multi-agency working

· Due to the nature of the project, many pupils in the target group were already involved in working with other agencies: we were able to build on those links for mutual benefit.
· In some cases, social workers have been able to gain more insight into a child’s personal views through liaising with Key Workers and, interestingly, we had one case early in the project where social workers involved in an adoption were able to use the Key Workers to help them prepare the child for transition to a new life with a new family.  
· Pupils involved in the target group were given greater opportunity to share their feelings, helping schools to place them appropriately on other interventions e.g. we were able to use a pupil’s expressed likes / dislikes to place them on a digital imagery course / skateboarding with the Youth Worker / 560 activities.
· Other agencies which have provided support for pupils on the project include the Community Police; lessons delivered by PC Lynne Melly (Anti-social behaviour; Personal Safety; Community diversity; bullying); the Youth Service; Action for Children 
· The furnished rooms have also been helpful to other agencies as they offer a softer environment which can be calming and comforting to a child.
· The Dyfed Powys Police recommended the softly furnished rooms as a useful resource for their interaction with pupils.




	3. Links with other RAISE initiatives:
· The other families of schools from the Llanelli area (Coedcae and Glan-Y-Mor): we liaise frequently with the project managers from these clusters as we share some of the same objectives.  We have worked together to explore strategies such as the SEAL project and resources to help deliver the extra support. We have compared training and attended workshops together to evaluate how they may impact on our own projects.
· Reading Workshops: Unlike the other Llanelli schools’ projects, we have a second dimension to ours with regards to improving reading skills and we have worked with the Swansea schools, in particular the Cefn Hengoed Cluster where we attended the workshops organised by Carol-Jane Jennings and delivered by Stephanie Vaughan. These have been particularly valuable in training staff to deliver strategies to targeted pupils.
· We also found attending the Learning Visit at Pentrehafod very useful in giving us ideas to enhance the activities undertaken with our target pupils.


	4. Description of the activities undertaken:

· Our objectives were identified by representatives from all the schools in the family: to promote the emotional literacy of socially deprived pupils through a programme of communication enrichment and child centred philosophy for learning.  

· When we focused on the target pupils individually, we saw two strands emerge: some pupils demonstrated a need for developing emotional literacy before they could access the curriculum; others primarily needed to develop their literacy as inability to access the curriculum was, in many ways, the root of their deeper issues.  Ultimately, some pupils needed literacy first, some emotional support first and others needed both.  
· Consequently, we developed two strands of approach: social and emotional development and reading and literacy support.
a) Social and Emotional support - SEAL

· Our initial research was to read the literature and explore the different information available; one of the initiatives we examined was the SEAL project which is a whole school approach and we studied its impact in other schools.  We found the project was embedded n many schools in England and the Welsh Assembly Government were about to launch a bilingual version for use in Wales.  We liked the way the five area of need (c. Daniel Goleman Emotional Intelligence) were supported through the delivery of different themes, five in secondary, seven in primary schools.   We decided to implement SEAL in all our schools through a three tier system:

1)  Whole school focus on theme

2) Class based activities to develop theme
3) Withdrawal of identified pupils for further support

· Initially, then, all pupils were benefitting from a greater awareness of the social aspects of learning but the key focus of our project would be the third tier: the withdrawal groups.  Through regular cluster meetings of identified Key Workers (including he staff who would be delivering the withdrawal sessions), we identified and met training needs for staff, explored and trialled purchased resources, made our own additional resources, reflected on the process and evaluated the impact.
· Where possible, a bespoke programme was developed to fit the needs of each child or small group.

· The withdrawn pupils were tested using the NFER Southampton project at the beginning and end of the project.

b) Reading support

· Some pupils were already receiving support through CATCH-UP which is also embedded across the family of schools.
· We identified pupils who needed additional support based on teacher identification and NFER testing.  We used further diagnostic testing to identify the areas to target and to measure improvement after invention.
· Staff delivering the project undertook training in “Reading behaviours” and “Reading Matters” in order to teach different strategies to pupils.
· The focus was again on individual need and resources were developed and purchased to suit the interests of the targeted pupils.
· Resources were trialled before purchase and, again, staff reflected on practice and shared ideas during cluster meetings.
General Outline
· Our first priority was to establish a nurturing environment in the school for target pupils to meet staff in a non-threatening atmosphere, a “home from home” as it were.   A small room or area was identified in all schools and soft-furnishings were bought to create a room where pupils might feel at home.  Withdrawals all took place in these areas and resources beneficial to the activities of these groups were added to the furnishings, for example puppets to enable pupils to talk and empathise.
· Regular cluster meetings were held to reflect on practice and set new targets.
· Staff training was delivered within cluster groups for all Key Workers, for splinter groups of relevant staff, for the whole school and even for the staff of the entire family of schools.  External providers delivered strategic INSET, staff collaborated to build their own skills concurrently and where there was expertise in the family this was shared with others.
· Resources were purchased, used and evaluated by staff during cluster meetings.  Further resources were made and shared on a regular basis.
· As the project gained momentum, we were led by the needs of the target groups in how we developed our resources and activities.  Through active learning activities such as linking reading to football, targeted pupils from the secondary visited primaries to engage in teaching reading skills. This led to a larger transition project where Key Stage Four pupils were connected to their primary schools as “Buddies” and Year 6 pupils worked with Bryngwyn pupils to ease their concerns at transition through developing a transition brochure which they creatively entitled “Moving on Up.”


	5. Objectives
· The sustainability of the project was a key feature which is why we concentrated on providing resources and training staff so that the ability to deliver the programme to different cohorts will continue even if the targeted individuals do not have exactly the same needs.  
· Outcomes:
· Learners
· Pupils were targeted using a range of strategies that best suited our schools.  
· Teachers identified pupils who had displayed a lack of social and communication skills in the classroom.  Our main expectations were that these pupils would develop stronger skills through the individual support and would therefore increase their self-confidence and esteem, forging stronger relationships with peers.
· The actual outcome for many of these pupils was far deeper than expected.  “Increased confidence” is mentioned repeatedly as a positive output by both the pupils and parents in questionnaires and the DVD but there were unexpected outcomes such as a much higher academic achievement in a wider range of subject areas than they were previously predicted.
· It was interesting that pupils targeted for one strand of intervention actually improved in both as those who took part in the extra reading activities also gained in confidence and self esteem as they engaged in a great deal of exploratory talk and developed thinking skills in their intervention.  
· The NFER Southampton Project showed pupils had made progress in the key areas of empathy and self control
· Expected outcomes included visible progression along the “success ladder” of single sentence outcomes (based on the Foundation Phase PSE ladders)
· All pupils given additional support showed improvement in ability to empathise and control anger when working in small groups
· All pupils receiving support for reading showed improvement in both comprehension and reading ages with many raising their reading age by over 24 months in just one term.
· Staff teaching the targeted pupils commented on a change in behaviour and attitude and the same can be said of parents (as shown in questionnaires and DVD)
· Schools
· A bank of resources to use strategically to develop a range of skills according to individual need
· A teacher guide / menu of resources and strategies to enable staff to devise bespoke programmes for each child
· Suitably qualified and trained staff with experience of trialling range of different strategies to suit the needs of the pupils and who can share their skills with other staff when needed
· A well furnished and carefully planned environment in each school to be used as necessary for groups of withdrawn pupils, one to one support or to enhance the provision of outside agencies
· An established background of social and emotional aspects of learning to raise the profile of such life skills as a valued element of education
· An established network of likeminded professionals who will continue to share ideas and can be called on for further advice and support when needed

· Extensive information is collated for targeted pupils and passed to Bryngwyn at the end of year 6 to ease the transition of these vulnerable pupils

· Outputs:

· A bank of teaching and learning resources to focus on both social and emotional learning and improving reading and literacy
· A guide for teachers / LSAs delivering additional support on how to adapt the materials to suit the area of need

· Recognised assessment tools to measure social and emotional aspects of learning (NFER Southampton project) and reading diagnostic tests which are used across the family of schools

· A DVD of case studies with practical guidance, evidence and examples of good practice to be shared by all schools in the family and beyond

· A shared approach to embedding social and emotional aspects of learning across the family

· Systems in place to aid the transition of these vulnerable pupils by offering additional experience of the comprehensive school before entry and enable better communication both about Bryngwyn and about the pupil themselves (e.g. Transition Brochure)



	6. Description of monitoring and evaluation process:
· The quality and usefulness of materials, both purchased and created, was monitored regularly during team cluster meetings where professionals reflected on the impact and methods of delivery in their support sessions
· Similarly, the staff training and development activities were evaluated at these meetings through professional reflection and targets for further development were identified as arising from particular need
· Both the above were also reviewed by Headteachers of the family of schools at separate meetings
· The progress of the pupils was monitored in a range of different ways:  
· The NFER (Southampton) Assessment tool was used to identify areas of need in pupils’ emotional and social learning and was used again at the end to monitor progress.  This included pupil, parent and staff questionnaires
· Further pupil and staff questionnaires were devised and collated at the beginning and end of the intervention to monitor progress
· NFER Reading tests were used as well as NEALES Analysis to measure reading scores
· CATs tests were used to inform expectation and compare with actual performance
· A chart of clouds and sun / happy or sad faces was used with younger pupils to record their perceptions of themselves
· Blobtrees were used at different stages throughout the project and could be compared to measure progress
· Pupils’ attendance records and behaviour profiles were explored for trends
· A great deal of anecdotal evidence was evaluated arising from discussion with pupils and feedback from staff and parents.  This was added a valuable dimension when building Case Studies.  Comments from those involved in outside agencies were also included
· End of Key Stage assessment data was used to compare with expectations


	7. Description of the dissemination activities 
· The bulk of dissemination of good practice between schools in the family took place within cluster meetings and representatives from each school were then responsible for cascading relevant information at their own schools
· Reviews and further information was also held regularly at meetings of all the headteachers from each school in the cluster
· The DVD affords further dissemination of good practice and its existence on-line will help involve more schools on a national level
· The Learning Visit held in July was a valuable opportunity to share good practice with staff from outside the cluster and a wider network of professional interest had been established as a result.  Feedback from the visit was very positive as were comments made on the day.  Live activities with pupils were shown which some visitors found a helpful way of sharing practical experience.  Some pupils also contributed to a presentation which revealed in practice just how much confidence and value they had gained from the project.



	8. Main findings of the evaluation:
· Pupil wellbeing is inexorably linked to learning 
· Low self-confidence and esteem seems to be common amongst our socio-economically disadvantaged pupils and this has an impact on learning / academic achievement
· Feeling valued (and loved) is crucial to developing a positive attitude and boosts self-worth
· Having a significant person to communicate with made a major impact on their wellbeing
· Being given responsibility boosts confidence
· The ability to match funding to the specific needs of the children in our schools enabled us to meet those needs more creatively and with longer lasting impact
· Pupils targeted for one aspect often improved in many other areas as well
· Some pupils from a background of deprivation have fallen behind their peers in terms of reading and literacy skills by the time they reach comprehensive school and this group often includes more boys than girls
· Ability to communicate led to wider important skills, self control and empathy
· Intervention needs to include working with small groups 
· Pupils improved more quickly when support was designed for them in a bespoke way, focussing on their individual needs
· Pupils explored feelings more successfully in a small group than in a classroom
· All children identified and given intervention welcomed the experience
· Vulnerable pupils need more support at transition


	9. Evaluation of the initiative as a whole
1. Pupil wellbeing is inexorably linked to learning 
· Impact of low self-confidence and esteem on learning:
· 89% of pupils in the 11-16 range of the target group indicated in their NFER Emotional Literacy checklists that they felt they were NOT “good at many things”.

· 100% of pupils in the target group identified an increase in confidence as a positive outcome of their additional support as can be seen from their questionnaires, general discussion and evaluation on the DVD.  The fact that most were keen to take part in both the DVD and the Learning Visit is a clear example of how confidence has been boosted.  
· Case Study: Two pupils (Karl and John) gave a presentation with no notes or supporting materials to explain their experiences to a large group as part of our learning visit and they have since been asked to speak at a national conference run by ​I-Net in Cardiff in October.  Six months previously, by their own admission, they hesitated to speak in class.  One of the boys improved his Speaking and Listening level at his end of Key Stage Three assessment from a level 3 to a level 5.  After the learning visit, staff from a different region wrote to the school as well as directly to one pupil to commend him on his performance.  “Pupils that we met were a credit to you and obviously get a great deal out of the project.”  He was understandably very proud to have his achievement formally recognised.  These two pupils also met Helen Mary Jones (AM) during one of the activities who was so impressed with their work she has arranged a private meeting for them with the First Minister, Carwyn Jones, at the Senedd in October.
· Literary research and training (Mike Ross) indicates that disadvantaged pupils who begin with higher cognitive ability at a young age actually drop below their more advantaged peers by the time they attend secondary school even if those peers began with a much lower cognitive ability.  This may be a direct result of that loss of confidence which arises from low self esteem as the efforts of pupils from a deprived background are not valued or recognised.  
· The majority of pupils who indicated or were identified (by teachers and the Southampton project) as having low self esteem were also underachieving academically according to their end of Key Stage assessments, CATs data and comparison with peers (standardised scores).  Evidence shows 100% of the targeted pupils have begun to make some headway towards improving their academic achievement with some making dramatic improvements.  However, the project was too short to measure long term effects on end of Key Stage Assessments.
· Importance of feeling valued
1) Pupils from more advantaged backgrounds might receive positive recognition in their day to day lives and will often gain the national recognition from their achievements such as sport or the GCSE certificate.  Some of our targeted pupils lacked this and in turn their academic expectations were lower.  Having a skill valued, whether it be an aptitude for fishing or a demonstration of kindness led to a stronger feeling of self-worth which in turn led to raised expectations in other areas of learning.  Before RAISE intervention, a higher percentage of those receiving Free School Meals in the cohort left school with less than 5 GCSEs.  The figure increased by 20% the next year.  It would be interesting to have more time to monitor how the existing pupils will go on to achieve after the support they have received from this project.

2) Case Study: Two children from the same family were included in the target group, one in a primary school and the other in the secondary.  The impact upon their behaviour was noted by teachers but most strikingly by the parents who emphasised that tensions at home had been dramatically reduced as the children were “no longer feeling frustrated”: parents have been very positive about the positive impact the project has had on the children outside school.  (See DVD and questionnaires)
3) Case Study: In one case study, a girl who had been identified as “vulnerable” on entry to Bryngwyn and who displayed extreme shyness and difficulty communicating with others had been taking part in a range of activities with a small group designed to improve communication.  The Key Worker was very surprised when she requested to lead a discussion and offer judgements on hypotheses offered by her peers, which she completed admirably.  Other teaching staff commented in questionnaires on her increased readiness to volunteer in class and take an active role in her learning.
2. The ability to match funding to the specific needs of the children in our schools enabled us to meet those needs more creatively and with longer lasting impact

· Pupils targeted for one aspect often improved in many other areas as well

· In several cases, pupils given support for their reading developed their social skills and those given a focus on emotions actually improved academically.  This may be connected to the feeling of self worth as outlined above though is probably less surprising regarding reading as most of the strategies included a great deal of talk and discussion.
· Case Study: A girl who had been given support in her reading was involved in one of the early monitoring visits and said “I never used to read in class but now I like it and I do it all the time.”  At the end of the year, this pupil had improved phenomenally in Welsh and achieved the highest result in her class, moving up two levels over two terms.  It was unexpected that support with reading might have led to improvements in a different language but the pupil was clearly able to apply the strategies to other areas of the curriculum.  Other teachers noted a transformation in attitude as the same pupil had begun supporting her peers in ICT and was producing a higher standard of homework. “Susan has transformed in class.  She is much more confident now and spends time in lessons helping other pupils.”
3. Intervention needs to include working with small groups 
· Pupils improved more quickly when support was designed for them in a bespoke way, focussing on their individual needs

· A key feature noted by staff during cluster meetings was that every child, every school and every region is different.  A Bryn learner is different to a Dafen learner and indeed a Llanelli learner is different to a Cardiff learner.  That is why Key Workers appreciated the flexibility to adapt their approach to fit the needs of the individual and why we built this is a sustainable aspect of the project to build capacity to support future cohorts.  
· The targeted pupils who gained this individualised support in reading increased on average by 24 months in their reading scores over two terms.  The same pupils had been measured using the same data on an annual basis.  The year before the intervention, they had either achieved a lower reading age than their first test or they had stayed the same.
· Case Study: World Cup Event The entirety of this project focused on designing learning opportunities and resources to develop specific areas of need.  This pupil led learning had the additional impact of helping the children to value their experiences.  We were able to move the project along in different ways by drawing on the interests of the target group.  Football became a feature of one of the reading groups and pupils developed their own “lesson” using inflatable goals and a penalty shoot out which they adapted to teach their new skills to younger pupils: first to younger pupils at Bryngwyn and then in their former primary schools.   They gained autonomy which improved their self esteem as they became teachers themselves.  When preparing to speak to a group for the learning visit, one student noted: “If you asked me to talk in front of people before I would have said no.  But now I’ve talked in front of other pupils and pupils from my primary school and the teachers who knew me when I couldn’t do anything.  And I thought if I can do that I can do anything.”  The younger pupils also benefited from being “taught” by pupils instead of adults and they were able to consider their learning as fresh and “cool”.
· The important feature is the flexibility of staff and their ability to liaise with other teachers to form a picture of each individual’s needs.  In many ways, an agency around the child was created as Key Workers spoke to different teachers and parents to identify areas of need and repeated this activity to ensure the programme grew with the development of the child.  Flexibility and understanding was also crucial when arranging which pupils would work well together and having the time and space to make alterations was deemed important by staff.  This project allowed staff to be proactive as opposed to reactive, preparing pupils for potential pitfalls rather than waiting for them to appear.
· The sustainability of well trained and sensitive staff is important, but further funding is needed to ensure the staff can be available to have the time to deliver support to small groups and design tailor made programmes for each individual.  Each school has made a commitment to continue the staffing of the project but as time moves on and school priorities change there is a real danger this training may be lost.
· Pupils explored feelings more successfully in a small group than in a classroom
· Younger pupils express this as feeling “loved” and are far less reticent to share their feelings in smaller groups where they know their views are appreciated, as has been noted by Key Workers leading small group sessions.

· A number of younger targeted pupils demonstrated behaviour issues which were never shown in the small group sessions, though they may have continued in their ordinary lessons and in the school yard.  Staff felt more time would have been useful to see if these behaviours would continue to reduce on a wider level or whether other factors were at play such as the need to “Show off” before a certain audience.  

4) Vulnerable pupils need more support at transition

· All pupils worry about transition but through discussion with the target groups of pupils in primary schools in year 6 revealed that this worry could become detrimental.
· Linked in with the flexibility of the Reading project, pupils became involved in more cross-phase initiatives and working with buddies.
· The target group created their own brochure which they titled “Moving On Up”: this involved pupils from year 6 and the Bryngwyn pupils in the target group.
· The benefits of this output for the target group themselves were as follows:
· Increased opportunities for target pupils to familiarise themselves with their new environment and staff
· Opportunities for pupils to develop empathy and team work with each other
· Both older and younger pupils felt valued
· Questionnaires and blob trees indicate that the wellbeing of the targeted pupils improved and many fears were resolved: 100% yr 6 pupils involved in the project said they felt more confident about moving to a new school.



	10. Contributions made to other national and local priorities and initiatives
· Leadership - school leaders have a clearer vision of the struggle facing disadvantaged learners
· Working with others – collaboration within and across schools and between agencies

· Networks of professional practice – PLC

· Intervention and Support – target groups

· Improvement –academic and wellbeing 

· Curriculum and teaching – incorporating SEAL



	11. Links with RAISE themes.
· Language development – improved reading strategies pupil centred learning through philosophy / circle time approach; 

· Curriculum – greater prominence of social and emotional aspects of learning

· Learner’s motivation and self esteem – through providing an outlet for all pupils to express themselves and targeting additional support when needed

· Transition – pupil led transition activities with target groups working together across the family of school

	12. What sustainable benefits will arise as a result of your project?
· The sustainability of the project was a key feature which is why we concentrated on providing resources and training staff so that the ability to deliver the programme to different cohorts will continue even if the targeted individuals do not have exactly the same needs.  

· Resources include the softly furnished rooms, the games and activities chosen for the target groups, reading texts to appeal to different interests and handbooks with guidelines for staff.

· Staff are trained in a wealth of different strategies and approaches so that they can be flexible to the needs of the pupils before them.  These staff will now share their experience and training with others in the school who were not initially involved in the project.

· The links made between staff and the PLC formed will continue.
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