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1.
Introduction
The South and Mid-Wales Consortium consist of six LAs: Carmarthenshire, Ceredigion, Neath Port Talbot, Pembrokeshire, Powys and Swansea. A total of 177 schools receive RAISE funding in the region:150 primary schools, 19 secondary schools and 7 special schools. This report focuses upon activities and achievements in the academic year 2007-8. It follows the structure for regional RAISE reports as determined by DCELLS and addresses the key questions, themes for consideration and emerging issues as set out in the RAISE guidance document.  
This report is based on evidence from a number of sources, including LA monitoring reports and annual reporting and discussions at local and regional RAISE coordination meetings.  It also draws upon the self-evaluation forms and project bids submitted by schools for approval in summer 2008.  As in the previous year, a comprehensive database has been constructed that enables the analysis of activity in all RAISE schools The bids have been analysed in order to identify:

· The main approaches and specific projects adopted by schools;

· Key characteristics of each school in terms of phase, size and context;

· The key areas of expenditure in each project;
· Activities undertaken to build capacity and ensure the sustainability of good practice;
· Patterns of collaborative development involving other schools and agencies;
· Particular approaches that are interesting and innovative;
· The quality of school self-evaluation and planning for development.
The analysis was conducted through a relational database (Microsoft Access) that permitted the sifting and filtering of bids to identify key trends, general features, unique characteristics and common features of a large number of bids.  The Access database can be interrogated in any number of ways to analyse bids and locate areas of specific interest.  
2. 
Schools’ understanding of the overall aim of RAISE
Schools across the region vary considerably in terms of their level of understanding of the aims of RAISE.   It should also be noted that they also vary in terms of their willingness to comply with DCELLS bidding requirements and self-evaluation reporting processes.  In some cases, schools regard RAISE as characterised by excessive bureaucracy and monitoring.  These schools may make good use of RAISE resources but are reluctant to provide detailed accounts of their rationale for spending, project plans or learning outcomes.
An evaluation of the self-evaluation forms (2006-8) bids submitted for funding for 2008-9 of the RAISE programme provides an excellent insight into the quality of thinking and planning for projects in schools.  Drawing upon this evidence base, schools seem to fall into three broad categories in terms of their understanding of (and commitment to) the overarching aims of the RAISE programme:
· Those schools (perhaps 25% across the region) characterised by a high level of innovation, reflected in forward-thinking and creative approaches that are based upon secure analysis of needs and outcomes;

· Those schools (perhaps 70%) that are committed to RAISE and are making good use of funding to extend provision and targeting resources well to meet the needs of underachieving and disadvantaged pupils. However, in some cases, theyOwever, inHo lack the analytical, research, project planning and evaluative skills to maximise the impact on pupil learning;
· Those schools (less than 5%) that have committed to projects that are tangential to core aims of RAISE, and are reluctant to provide evidence of what has been achieved to date and what is planned for the future.
In the best cases, projects have been designed to meet the needs of targeted groups of learners, or where there is a critical mass of pupils reflecting key aspects of underachievement, to put in place whole-school initiatives designed to have a sustained impact on pupils’ learning and wellbeing.  Such projects frequently involve analysis of the barriers to achievement that disadvantaged pupils face and research into good practice elsewhere.  They develop new systems and build professional competency to address key issues facing disadvantaged pupils.  Significantly, they also frequently involve collaboration with other schools and agencies.  In some cases, they persist with existing strategies that work; more often, they build on these to extend or refine previous achievements.  They also think strategically about sustainability issues, seeking out alternative sources of funding, integrating new systems into school structures, and providing staff training to embed/share new skills.

3.
Addressing socio-economic factors that affect pupils’ achievement
In the first two years of the RAISE programme, many schools in the region focused upon literacy and numeracy programmes, designed to make good areas of underachievement by pupils in the target group.  Such programmes have been sustained by schools (although increasingly funded through other sources), because of a recognition of how pupils’ future life-chances are shaped by their mastery of basic skills.  But over time, there has been a shift towards projects that are concerned to address key issues that disadvantages pupils face during schooling. Drawing upon the research cited in the recent evaluation report by the People and Work Unit, it is possible to see how schools in the region are addressing key areas of concern:
· Weaknesses in children and young people’s personal capabilities

· Weaknesses in children and young people’s motivation to learn

· Lower levels of cognitive development 

· Poor or ineffective support from adults
· Barriers to effective learning and opportunities to study
· Barriers to participation in a range of cultural/social activities

The following sections of this report demonstrate many of the ways in which schools have sought to deepen their understanding of the needs of their pupils and put programmes in place that go some way to address the key aspects of social and economic disadvantage that impact directly upon pupils’ learning achievements and wellbeing.
However, it could be argued that schools analyses of pupils’ needs have focused primarily upon areas of educational underachievement, rather than upon incidences of social and economic deprivation.  This is still the case, analysis of this year’s RAISE activity across the schools shows that target groups are still sometime identified as ‘underachievers’.  This is the case in over 25% of all the projects sponsored by RAISE in 2008-9.  Many of these projects go beyond a simple concern with remediation, but the emphasis is upon enhanced learning support to improve standards of attainment.  

It is also noticeable that whilst many of the activities in schools are targeted towards the needs of boys, this is rarely acknowledged in their self-evaluation reports.  Activities oriented towards the needs of disadvantaged girls and young women are conspicuous by their absence.  
The recent People and Work Unit evaluation report on RAISE argued that there was no ‘magic bullet’ that could address the complex issues of disadvantage and underachievement.  Instead, the report advocated the use of a number of complementary approaches to improving wellbeing and raising standards as the most effective strategy.    
The way in which schools currently identify target groups of intervention are distinctly at odds with the recommendations of the recent Estyn Report on the impact of RAISE.  Very few schools have activities in place targeted directly at ‘free school meal learners’.  Indeed, across the region only 4 schools have activities in place for groups of pupils selected solely on this criterion.  Instead, many schools cite a combination of characteristics that they take into account in identifying their target groups.  These often include FSM as a key characteristic, but also include behavioural indicators, levels of attainment, social and emotional indicators, additional learning needs; many schools also consult with other agencies and draw upon a range of diagnostic tools.  
In a very small number of cases, schools have not identified a target group for their projects, but instead argued that they are for the benefit of ‘all pupils in the cohort’.  These projects may have little to do with the core purpose of RAISE to target disadvantaged pupils, and may be more focused on broader challenges facing the school and the need to fund curriculum innovation (e.g. ‘creation of outdoor learning environment’, ‘preparation for skills-based curriculum’, ‘implementation of Foundation Phase’).  However, it could be argued that in schools serving communities with a high incidence of social and economic disadvantages, such projects will inevitably benefit the target group of learners.
4.
Monitoring and evaluation of RAISE activities
The quality of school self-evaluation with regard to RAISE activities varies enormously.  A few schools (below 20%) have produced very limited evaluation of their achievements to date, and have not collected systematic evidence to support their judgements.  However, an increasing number of schools have worked very hard to plan the monitoring and evaluation of their activities, have collected rigorous data from a range of stakeholders, have discussed evaluation outcomes with Link Advisers and colleagues, and have used this information to shape further plans.  Those schools that used the evaluation template prepared by the SWAMWAC region in 2008 have generally completed their evaluative reports more thoroughly than those using the previous version.  However, scrutiny of completed evaluation reports indicates that schools do face a common set of difficulties in evaluating many RAISE school-based initiatives, and these may be summarised as follows:
· The absence of meaningful control-groups that would permit measurement of the value-added of RAISE initiatives;

· An emphasis upon aspects of social/emotional learning and wellbeing – areas in which some schools do not feel confident in measuring improvements or recording evidence;
· The failure of schools to establish pre- and post-testing to determine progress from baseline of pupil performance at the start of the project;
· Systemic weaknesses in the use of data to inform the improvement of teaching and learning;
· Limited opportunities for schools to benchmark some aspects of performance against other schools serving similar communities;

· Limited engagement of stakeholder groups and other agencies in process of self-evaluation and review.

5.
Schools’ progress in respect of the aims and key features of the RAISE programme
Working in Partnership with Parents

Few schools have Raise-funded projects in place to improve home-school liaison, although many other projects with a different primary focus do involve some elements of working in partnership with parents. Projects specifically designed to develop the involvement of parents in their children’s learning focus on a range of areas including guided reading, communication skills, and healthy eating initiatives. These often involve strategies such as family learning groups, parenting programmes, parent ‘stay and play’ days, and parents groups with nursery/pre-group children.
One school is making a direct link between the development of pupils as independent learners and the engagement of parents in the learning process.  This school has a range of strategies in place that include: parent and teachers joint planning of home learning, enhanced access to ICT to support learning, lesson observation for parents, and school website.

In some cases, work on home-school liaison is primarily concerned to improve attendance rates; this is the case in both primary and secondary phases.  One special school is deploying a teacher to work two days a week to link with families, monitor absence and make home visits.   Other strategies include:
· Improved systems for recording and reporting absences;

· Extending the range of incentives to promote attendance;

· Home visits and review meetings with parents;

· Linkage with breakfast clubs and OSHL opportunities.

Most of the projects managed by Primary schools contain an element of enhanced learning support, mainly through the deployment of learning support assistants.  In practice, many of these LSAs are providing individual and small group activities to support pupils’ literacy and numeracy skills.  However, there are also many examples where this learning support is focused on the development of basic and study skills.  It is difficult to determine how much of this support is provided through withdrawal rather than through in-class support, although evidence suggests that it is primarily through withdrawal.  
Literacy and numeracy

Nearly 30% of Primary schools are funding projects focused on the development of literacy skills.  In many cases, current projects are simply a continuation of provision that was put in place during the first two years of RAISE.  These projects encompass work on phonics and reading skills, often combined with a focus on speaking and listening skills. As indicated above, literacy projects in the school frequently are combined with activities to engage parents and carers more fully in children’s learning.  This is an area of creative and diverse approaches that include parent workshops, parent support in class, family meals and lunchtime homework clubs, and ‘reading partner’ programmes.
A much smaller proportion of Primary schools are using RAISE funding to focus on the development of numeracy skills: less than 10%.  This is a reduction from 2006, when about 25% of schools were using RAISE funding in this way. In most cases, this again is based on the work of LSAs to provide individual and small group support.
Pastoral and Learning Support

Nearly 50% of the secondary schools involved in RAISE across the region have used an element of their funding to provide enhanced pastoral support for pupils, through the appointment of pupil support officers, managers and assistants.  These support workers may sometimes work with pupils and families on attendance issues. They draw upon a broad range of support strategies including one-to-one mentoring, coaching techniques, intervention with the whole family, small group work and circle time. One school has appointed a mentor and liaison officer for Looked After Chidren attending the school.

Nearly 50% of the secondary schools involved in RAISE have also used funding to enhance their learning support provision.  In practice, it is difficult to differentiate between what is called pastoral support in some schools and learning support in others.  However, the deployment of learning coaches is being used to focus directly on problems that pupils may face as learners, including absence from school and missed lessons.  They also provide additional in the completion of coursework, sometimes as part of an extended activities programme.  
Social and emotional development

Nearly 30% of primary, infant and junior schools are giving a key focus to RAISE-funded work on improving the social skills, emotional development and self-esteem of pupils.  This is sometimes linked to work emphasising the creative development of pupils through dance drama workshops, health and wellbeing programmes and Forest school activities.  One school in particular is drawing upon RAISE funding to develop a whole-school approach to emotional literacy; several schools are drawing upon the SEAL (Social and Emotional Aspects of Learning) programme.  
Nearly all of these primary schools have established nurture groups (sometimes ‘nurture rooms’). It is interesting to note that in nearly half of the schools, this is a new project for 2008-9.  In other cases, schools are currently building upon previous work to establish nurturing principles across the school as a whole, or place a new emphasis upon strategies to reintegrate pupils in mainstream, or to support transition plans.
Nearly 30% of secondary schools are also using RAISE funding to establish nurture groups or to develop a ‘nurturing ethos’ across the school as a whole.  What is significant about these secondary projects is that they often seem prioritise behaviour management as a key objective. Sometimes they may also be linked to learning support for pupils, for example, through a ‘study support centre’.
Learner-centred and skills-focused curriculum developments
In the primary sector, around 10% of schools have projects funded by RAISE to develop pupils’ learning skills.  The majority of these are focused on thinking skills, and specifically Philosophy for Children (P4C).  Other schools are using programmes such as CAME, CASE, Learning Ambassadors, and Building Bridges.   In some cases, these schools also provide extended learning opportunities for disadvantages pupils; these include, for example, philosophy clubs, gardening clubs, homework clubs, and an HLTA-led after school study support group.  
Four primary schools are focused particularly upon the use of ICT to enhance learning opportunities for pupils through laptop loan schemes, ICT family training skills and the use of electronic notepads.  One infant school is also providing improved access to ICT for targeted learners.

In the secondary sector, around 20% of schools are using a range of strategies to help pupils develop study skills and independent learning.  In the majority of cases this is taking the form of providing pupils with enhanced learning support.  This is being provided across key stages 3 and 4.  It usually takes the form of targeting disadvantaged pupils to provide intensive support and extended learning opportunities; in some cases, mentors also work in partnership with parents.  These approaches often build upon what has been achieved in the first two years of RAISE to establish the role of the learning coach or mentor. Schools are, for example, extending the role of learning coaches to include after hours learning opportunities, establishing assertive mentoring programmes and developing strategies to support reintegration of pupils after extended absence.

Other projects in secondary schools are focused particularly on the development of pupils’ key skills, sometimes through the use of ICT.   Such projects include:

· Establishing a year 7 skill-based curriculum;

· Preparation for the new skills-based curriculum;

· Providing revision schools and workshops;
· Developing a cross-phase pupil tracking system (in partnership with feeder primary schools);
· Developing software packages that allow the delivery of learning outside the classroom;
· Employment of ICT specialist to extend curriculum entitlement and improve access to ICT facilities (linked to OSHL provision).
Foundation Phase and Learning Pathways 14-19

In terms of Foundation Phase developments, many schools are using RAISE funding to help them prepare for new patterns of teaching and learning.   40% of the primary schools have current projects in place that focus solely on the needs of KS1 pupils.  These projects are supporting Foundation Phase developments in three direct ways:

· By providing enhanced learning support at KS1 to provide cultural enrichment activities that promote social readiness for learning, creative play, speaking and listening skills;
· By providing release time for preparatory work by teachers/LSAs to develop curriculum resources and learning materials;
· By funding improvements in the learning environment, equipment and ICT resources.
All of the Secondary schools in the region have used RAISE funding to enhance learning opportunities for pupils in accordance with 14-19 developments. Initiatives in schools to deploy pastoral support staff and learning mentors have been described above; these have a direct link to 14-19 provision and individual learning pathways.  Schools have also provided new vocational learning opportunities, for example through access to FE provision, work experience placements and purpose-built learning bases to deliver new work-related courses. Other schools are extending the range of opportunities for pupils to achieve formal and informal accreditation.
One school is using RAISE funding to enhance the work of its skills centre and develop links with outside providers and develop the skills-based curriculum.  Another school is developing a ‘Super Learning’ facility to provide via personalised curriculum at KS4, develop software packages to support leaning beyond the classroom, and provide an alternative to fixed-term exclusion.
Secondary schools are also providing a range of curriculum enrichment activities. Some of these take the form of ‘after school’ clubs, breakfast clubs and other out of school hours’ learning opportunities, focused on the development of social skills, literacy and other sporting and cultural activities.  Other secondary schools have focused on vocational enrichment programmes.  RAISE funding has been used to provide a range of specialist vocational activities, from engineering to hairdressing.  
There is other evidence of high levels of collaboration across families and clusters of schools relating to the transition of pupils between primary and secondary phases of education.  However, regional consultation indicates that few schools make an explicit link between their work on transition planning and RAISE activity.  However, there are RAISE-funded transition projects to improve literacy and numeracy skills.  There are also two projects to provide additional support for disadvantaged learners and their families as they progress from infant to junior schools.  It is interesting to note the proportion of schools that are sponsoring initiatives for 14-19 year-olds without clear collaboration with other institutions and agencies (over 30% of such projects).

An increasing number of schools have established clear links between development funded through RAISE and other strategies to promote inclusion and enhance pupil learning.  These parallel developments are frequently cited within their action plans and evaluation reports.
6.
School planning to sustain the benefits of the RAISE programme
Discussions with schools about the sustainability of RAISE often lead to the assertion that the best way to embed and ensure the impact of the programme into the future is to continue to fund it.  Many schools regret (and sometime resent) the cessation of funding, despite clear indications at the outset that funding was time-limited.  They feel that they have demonstrated positive outcomes and learned lessons about how best to support disadvantaged learners.  Their views are at odds with professional evaluators and national policy-makers, who may feel that the case has not been proven.
In practice, many schools are seeking to sustain their RAISE projects, either through the core budgets or through alternative school improvement grants.  There are many examples where schools have already absorbed part of the costs of year 3 activity from other sources.  
7.
Further development of the RAISE programme

As schools enter the third year of the RAISE programme, many of them feel that they have answered the key question ‘what is it that makes most difference in improving the learning and wellbeing of disadvantaged and underachieving pupils?’  They answer ‘enhanced learning support, extended learning opportunities, closer links with parents, and intensive pastoral care’.  Of these, schools consistently identify additional support staff as the key differentiator.  From this perspective, the purpose of the RAISE ‘national action research project’ has been fulfilled.  But deeper questions about the deployment of additional learning support staff and the organisation of curriculum enrichment activities still remain.  These questions are not about the whether such additional resources make a difference, but how they make a difference.

There is still much work to be done in the SWAMWAC region to identify good practice in schools and disseminate this to other schools.  The plans to create networks of schools meeting together periodically to learn from one another were met with indifference by schools in 2007.  To date, regional efforts to develop the RAISE website have not been successful.  However, the pilot programme of Learning Visits in summer 2008 indicates that this is a very effective way of connecting schools and sharing lessons about what works in practice.  An evaluation report of Learning Visits has been produced, and this makes clear recommendations about how the success of this initiative could be further developed in the current academic year.  

The SWAMWAC Regional Coordinators led a workshop at the recent RAISE Transversal Conference.  This focused on the effectiveness of Learning Visits and also explored a broader framework for thinking about the ways in which schools can be helped to learn from and with one another.  It proposed three models of knowledge management:
· Model One: knowledge transfer, in which good practice in one school is packaged (for example, as a case study) that is transmitted to other schools, who then make decisions about how apply, adapt or reject the innovation in their own setting.  Learning visits represent an effective form of knowledge transfer.
· Model Two: knowledge sharing, in which schools learn from one another by forming networks and sharing common agendas for change.  This enables schools to work alongside one another, share resources and exchange information.   Such networks are key feature of SWAMWAC’s pilot for the School Effectiveness Framework.  They rely on effective leadership to motivate schools to learn from one another and good management to ensure disciplined exchange of systems and resources.                                                                           
· Model Three: Co-construction of knowledge, through which schools ’learn with one another’.  This model is also being developed through the SEF.  It involves collaborative problem-solving within an extended professional learning community.  There are still many areas of development in RAISE where this approach could be used to build upon previous achievements and consolidate learning across a network of schools.
The future of RAISE in the region is very much dependent upon the Local Authorities’ response to the proposals for RAISE funding in year 4.  The models outlined above represent different ways of managing learning across the region to synthesise and sustain good practice into the future.
David Brunton

RAISE Regional Coordinator

October 2008
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