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SEWC RAISE ANNUAL REPORT FOR 2008-9

BACKGROUND AND INTRODUCTION 
In 2008-9 the Welsh Assembly Government’s Raising Attainment and Individual Standards in Education in Wales (RAISE) programme entered its third year. The funding was made available for the third time and allocated to schools on the same basis as previous years – namely for schools with 20% or more of pupils entitled to free school meals. 

Early in 2007, the South East Wales Consortium appointed two part time consortium co-ordinators to support the evaluation and networking processes and to provide advice and support. In 2009, one of the original consortium co-ordinators retired and a replacement was appointed in February 2009. Consortium co-ordinators have regular contacts with schools through school visits, consortium networking events, meetings and conferences. They work closely with the LEA school improvement advisers, to support RAISE schools across the Consortium.  Following school visits, notes of visit forms which include an aide memoire to ensure a consistent approach to the visits, are completed and copies sent to the relevant LEAs.
In July 2009 the Co-ordinators achieved the target of visiting all RAISE schools in the SEWC region at least once during the three year period of the main project with many schools visited more than once.  During the spring and summer terms of 2009, 48 schools were visited and more supported through e mails and telephone calls.  

NUMBER OF RAISE FUNDED SCHOOLS IN THE SEWC

	
	Primary Schools
	Special Schools
	Secondary Schools
	Total

	Blaenau Gwent
	  22
	1
	  5
	28

	Cardiff
	  52
	5
	11
	68

	Monmouth shire
	    7
	1
	
	  8

	Newport
	   25
	1
	  4
	 30

	Torfaen
	  17
	
	  2
	  19

	Total
	123
	8
	22
	153


In January 2009, the SEWC extended the management structure of the RAISE team. A Regional Panel Leader was appointed to lead on the professional management of the project and to strengthen links between the LEA’s and the central RAISE team.  

During 2008-09 links between the central RAISE team and LEA’s have been further strengthened by: 

· Regular meetings of the RAISE Operational Group. This is chaired by the Panel Leader and attended by the LEA Co-ordinators and the two RAISE Co-ordinators
· Feedback to the Directors’ School Improvement Sub Group 

· RAISE Co-ordinators contacting LEA Co-ordinators prior to a school visit and forwarding a detailed note of visit following the visit. 

· Visits by the Panel leader to all individual LEA Co-ordinators to establish a closer working relationship and to ensure a more comprehensive evaluation of the effectiveness of the RAISE project. 

This 2008-9 report is based on the visit reports and discussion of these reports and other issues with the RAISE co-ordinators, and discussions with LEA advisers, headteachers and staff leading and involved in the RAISE project. Also considered in the report are feedback from regular meetings with the WAG Policy Development Officer for LAC, the WAG National co-ordinator for RAISE and The People and Work Unit. Account has also been taken of the Estyn report: “The impact of RAISE 2008-9 - Evaluation of the impact of funding on raising the levels of performance of disadvantaged pupils.”

Following the Welsh Assembly Government decision to continue the RAISE project into 2009-10, with a new focus which concentrates on developing, consolidating and sustaining good practice in raising standards for socio-economically deprived pupils, the SEWC RAISE team has directed a large proportion of its time during the Spring and Summer terms 2009 to preparation for 2009-10. 

This includes, encouraging collaborative working and supporting schools to develop sustainable capacity building activities which will lead to some publishable and presentable outcomes that will benefit schools beyond the participating group and the period of RAISE funding.  

Management and preparation for 2009-10 

SEWC RAISE YEAR 4 PLANNING FRAMEWORK

Phase 1

Autumn Term 2008

A plan was drafted and then approved by SEWC to seek bids for projects in Year 4 of the RAISE initiative.

January/ February 2009
Three awareness raising and information seminars were held across the consortium to highlight requirements for 2009-10 RAISE projects. 
Following these sessions schools were asked to 
· Fill in an Expression of Intent form by 13 February. These were collated on an EXCEL spreadsheet and distributed to schools to enable schools without partners to contact other schools with similar interest. 
· A writing frame was produced to help schools present their proposals.
· A RAISE Conference was organised to share and disseminate best practice across the Consortium and to provide further information and an opportunity for schools to work collaboratively on their 2009-10 proposals with other schools who had expressed similar interests.
Phase 2

March / April 2009
Support to schools in submission of bids/ proposals by April 1st 2009.

Phase 3
April / May 2009

· Scrutiny of bids / proposals 

· Selection and modification of proposals by SEWC Operational Group and Steering Group. 
· Successful proposals notified by 8 May 
Phase 4

June / July / August 2009
· Conference for TAs to celebrate good practice and their role in RAISE projects 2008-9.

· Submission of Action Plans.
· Initial feedback to schools.
· 20 day secondment for a member of staff to investigate potential funding streams following the end of funding in 2010.
· Production of materials for RAISE website - ongoing 2009-10.
Phase 5
September / October 2009

· Production of document to outline funding streams and ways of accessing this funding.

· Initial meetings with Lead Schools/ Project Leaders. 
· Invitations to Higher Education Research students to work with schools to undertake research on agreed projects.
· Review and modification of Action Plans to include detailed timetable of activities, spending plans, monitoring arrangements, action research and publishable outcomes. 

· Implement agreed Action plan.
· Cluster meetings.
Phase 6
October 2009- July 2010

· Further meetings with Lead Schools/ Project Leaders to be held at least once per half-term.
· Continue the development processes and the monitoring of progress against agreed timetable of activities.

Phase 7
July / September 2010
Evaluation – finalise the project’s self evaluation report.
Phase 8
September / October 2010
Finalise publishable and presentable outcomes and participate in regional and national dissemination.

Final Phase
November 2010 Regional events to celebrate achievements of the project
REVIEW OF 2008 TO 2009

TO WHAT EXTENT ARE SCHOOLS NOW AWARE OF THE LINK BETWEEN SOCIO-ECONOMIC DISADVANTAGE AND EDUCATIONAL UNDERACHIEVEMENT?
DID RAISE FUNDED SCHOOLS TARGET DISADVANTAGED PUPILS EFFECTIVELY? 
Over the last 3 years, schools have become more aware, have a better understanding and are more able to address the links between socio-economic disadvantage and educational underachievement. In addition to eligibility for FSMs schools are focusing on more detailed and individual ‘in house’ information about pupils’ backgrounds and social circumstances, including their parents’ level of education, employment, home circumstances and socio-economic class. Other indicators used by schools during 2008-9 included attendance, LAC, involvement with Social Services, traveller children, ethnic minority children and emotionally fragile children. 

Nearly all the schools have modified and developed their planned work as they proceed over the three years of RAISE, with many refining and adapting their work in the light of their experiences. This has enabled schools to more effectively target the pupils that they consider to be the most vulnerable and at risk of disaffection. 

The vast majority of schools locate their RAISE planning firmly in the context of overall school improvement planning. They have continued to adopt the action planning format used in previous years and have indicated appropriate targets and success criteria. 
In the majority of schools across the Consortium, RAISE funding is being effectively targeted at disadvantaged pupils even though some schools continue to use low levels of achievement rather than socio-economic disadvantage as the primary basis of targeting pupils. 

Also in a number of schools, even when disadvantaged pupils are targeted, low levels of attainment are usually used as a secondary criterion for targeting. However, in the visits undertaken this year there are some examples of schools targeting disadvantaged pupils who are performing at or above average, but who could potentially achieve even more with additional intervention and support. In one school visited, the socio-economically disadvantaged pupils targeted included ‘two LAC pupils, three with English as an additional language and some of the more able who are disadvantaged but who are underachieving.’  In another school, ‘More able pupils who are borderline achievers are also identified’. Evidence from the Consortium generally supports the views of the People and Work Unit report which states ‘that RAISE funded activity has targeted disadvantaged pupils, but that it has also targeted a small number of pupils who are struggling, but who are not disadvantaged and it has not targeted all pupils from disadvantaged backgrounds who attend RAISE schools‘.
In a small percentage of schools visited, headteachers were of the opinion that the social deprivation in the area impacted on all the schools’ pupils regardless of their eligibility for FSM. 
Most of the projects in primary schools and special schools, and just over a  half in secondary schools,  have continued the aim of improving standards in literacy in their RAISE action plan with a higher percentage of boys rather than girls being targeted. In around half of primary schools, the RAISE-funded work also includes numeracy. A recent development and increasing trend is the use of RAISE funding to develop nurture groups and social, emotional and behavioural skills. In one primary school, six disadvantaged pupils with significant emotional problems leading to poor behaviour and risk of exclusion were targeted to receive additional support from a Play and Art therapist. The therapist worked with the children for 50 minutes every week and also supported parents, carers and school staff.  The strategies used by the therapist have been incorporated into the school’s behaviour management policy. Schools increasingly see the importance of developing these skills as improved social and emotional skills can lead to improved self-esteem and, in turn, have a beneficial impact on a number of aspects of pupils’ performance, including an improvement in behaviour, attendance and wellbeing as well as their learning.  In secondary schools, there is a stronger focus on improving pupils’ behaviour and attendance, mentoring, community based learning and on broadening the curriculum.  Many have established inclusion rooms and have worked hard to reduce disaffection.
Another feature of the 2008-9 projects is an increase in the development of experiential learning including the use of the outdoor learning environment linked to Forest Schools projects for older pupils.  In secondary schools, some are using RAISE to help with the development of Learning Pathways and the provision of a curriculum appropriate to each pupil’s needs. 

How effectively have schools monitored and evaluated their RAISE activities?
The majority of schools have good procedures for monitoring and evaluating their RAISE funded work effectively. In the best examples, evaluation is rigorous. Teachers use a range of qualitative and quantitative data to inform future planning. In these schools, RAISE is an integral part of the school’s self evaluation process and the school’s SIP. 
School visits undertaken by Consortium co-ordinators for 2008-9 note that schools keep very detailed records of progress for each pupil, with the best examples using the information effectively to inform future planning and developments. 
In many schools, teachers and teaching assistants monitor on a daily basis with more formal testing undertaken on a half termly basis.  Programmes are then adapted based on progress to suit individual needs. There are many examples of teachers and TAs taking PPA time together to share and discuss field notes. One report on a primary school notes that ‘the school has an extremely thorough and effective pupil tracking and assessment process in place.’ In another report, ‘the school has a comprehensive pupil tracking system and data is used effectively to inform  the next steps of learning for disadvantaged pupils.’ In one school where a therapist works with a group of disadvantaged pupils with behaviour problems, the therapist compiles a half termly report for individual children. An analysis of whether pupils are achieving behaviour targets is undertaken and engagement and participation in class and school activities are noted and acted upon.  Most secondary schools have used RAISE to improve their pupil tracking systems and can show clearly how well pupils are performing against their personal targets.  Pupils are given quality feedback and are made to feel that their efforts really do count.

As RAISE activities have become more established in the working practices of schools, the achievement of pupils involved in RAISE funded work has steadily improved. The majority of pupils achieve the targets set for them in terms of National Curriculum levels in English/ Welsh and Mathematics at KS2, English language and key skills qualifications at KS4.  In one school, the headteacher notes ‘ data shows significant progress of targeted pupils which impacts positively on end of KS2 results’ In another school, ‘detailed data and analysis undertaken show significant progress made by targeted  pupils . For example, in September 2008, 68% had RA < CA, in June 2009 with additional support, this figure was 35%.  Many secondary schools note an improvement in attendance and behaviour as a result of RAISE funded work, with reductions in the number of permanent and fixed term exclusions.  One of the main strengths of the RAISE project in the SEWC has been the positive impact funding has had on the development of pupils’ attitudes and development of personal, learning and social skills. Teachers note extra attention and support has increased pupils’ confidence and self esteem with pupils more able to access the curriculum. Teachers also report an improvement in pupils’ attitudes and motivation with pupils showing more interest and engagement. One teacher noted that her nurture group of targeted pupils ‘is much more keen to try and remain on task.’ This is reinforced in the Estyn report which notes that ‘The engagement and interest pupils show in their work was a particularly strong feature in the RAISE funded activities. Pupils work hard and sustain concentration throughout the tasks‘. 

In many schools the involvement of parents has enhanced the process with one headteacher noting that ‘parents are involved, they know the targets and help with specific homework tasks.’

What have been the main successes of the RAISE programme?

Leadership

There is some evidence that RAISE has helped to develop aspects of leadership in schools. In best practice, the vision and leadership shown by the headteacher and /or member of staff responsible for leading RAISE in the school has resulted in the development of whole school strategies for addressing the educational needs of socio-economically disadvantaged learners. 

The programme has developed the leadership role of teachers with responsibility for a group of teaching assistants working on RAISE projects with regular meetings, reviews and feedback to staff undertaken on a regular basis.  Teachers are now more confident in leading classroom assistants and ensuring that pupils have the best learning opportunities. In some schools, head teachers, teachers and support staff have introduced new and innovative approaches to teaching and learning. 

In many secondary schools, RAISE funding has often aided and supported leadership with the refinement and development of roles. Over the three years, schools have further developed and enhanced the leadership roles of learning coaches and inclusion managers.  RAISE funding has enabled these schools to secure additional time for leadership responsibilities and for working with other staff.

Working with others

Parents remain the main external partners involved with the RAISE programme. The majority of schools have been active in involving parents in the RAISE programme mainly through homework tasks, involvement in the Literacy Catch Up programme, Better Reading partnership and the Family Numeracy programme. However, in a number of schools headteachers have noted the challenges experienced in involving parents. These include lack of confidence and low levels of basic skills. A minority of schools noted that the current CRB procedures, although necessary, often deter parents from helping and supporting in school. In two Special schools visited, behaviour management training and support is provided for parents. 

The classroom is an essential link between education and the local community. Schools visited note that learning outcomes improve when there is a shared understanding between teachers and parents/ carers. Many schools have prioritized and worked on the involvement of children and their families during 2008-9.

In many of our disadvantaged communities ,RAISE funded schools are becoming 

more community focused and offer children the experiences and opportunities 

that are relevant to their lives outside the school and school hours.  There is also evidence of some increase in the range of out of hours activities.

Links with other agencies remain an area to be developed. In the schools with a high proportion of disadvantaged pupils, strong links already exist with partners such as Flying Start, support services and family learning projects. Nearly all these schools aim to develop early intervention strategies by linking with pre-school provision. 

Schools involved in behaviour and attendance initiatives, often work closely with the relevant LEA support. As the Estyn report on The impact of RAISE 2008-9 notes, ‘in many cases these links existed before RAISE, but RAISE allows their future development and  improvement’ 

In many secondary schools, the RAISE funding has complemented other funding,    for example funding related to Learning Pathways 14-19 to help provide a wider choice of courses at KS4. These courses are mostly vocational and often involve working with a range of partners. 
Network of professional practice

In some of the schools visited there is strong evidence that RAISE has supported the development of a network of professional practice. Visits refer to examples of a whole school approach to RAISE funded work that involves all or many of the staff and where lessons learned are discussed and shared. In many schools, teaching assistants work in close collaboration with SENCOs and class teachers. In another school, the ‘RAISE team’  which consists of the headteacher, teachers and teaching assistants, work closely together and regularly report back to staff during staff meetings.  At one primary school, the work is managed and undertaken by a NNEB trained staff member. Here, regular meetings take place with the headteacher, literacy co-ordinator and SENCO’.  When the RAISE programme is included in the SIP, the training is more inclusive with regular, formal discussions on developments and progress. 

In cluster groups there are some examples of shared learning within cluster meetings and through visits.

The regional Raise conference in February 2009 gave delegates the opportunity to engage in learning activities, to share some of the good, effective practice that exists in the Consortium region and to start preparing their bids for 2009-10.  In the conference there was a strong element of cross county working, with delegates from the 5 authorities sitting together in small groups, sharing ideas and contributing to discussion.  It demonstrated how schools across the consortium are willing and eager to share good practice and ideas and to work collaboratively on selected themes for 2009-10. The development of increased collaboration between schools in the SEWC was a strong feature of the conference.  
There was also a conference held in June 2009 to celebrate the contribution of teaching assistants to the RAISE project. This also enabled schools to share experiences and good practice.  In the SEWC, the emphasis on the development of professional learning communities between schools has successfully included support staff as well as teachers.

Regional co-ordinators and LEAs have worked closely together and with schools to further develop networks of professional practice. This aspect will be further developed during 2009-10 with the promotion of clusters of schools sharing innovative and effective practices. 
Sharing with other schools
Work across schools, principally through school clusters, has improved. There are examples of shared training sessions and continuing professional development. These often focus on how best to sustain progress during transition from Key Stage two to Key Stage three. In one cluster, a psychotherapist continues work started at primary level into the secondary school involving pupils, parents and school governors.  In another cluster, there are joint literacy strategies developed through joint workshops to ensure continuity for pupils across phases. In another cluster there are joint INSET provisions for teachers and teaching assistants. In another cluster, they have agreed a baseline reading test for all pupils which they use to provide quantifiable evidence of how RAISE children progress in comparison to non RAISE supported children.
The two regional conferences held in February and June enabled schools to share good practice and to exchange information and ideas.  

Improvement and accountability 

Over the last 3 years schools have become more experienced in establishing an evidence-based approach. The improved use of data has assisted schools to develop teaching and learning strategies to address child poverty. The outcomes of school evaluations indicate that RAISE has focused attention on the needs of the individual learner. There are many examples of schools tailoring and monitoring initiatives to meet specific needs. Overall, the RAISE work is challenging teachers’ expectations of what individual pupils might achieve. Over the last 3 years, there is evidence to suggest that much greater attention is now being given to tracking pupils’ progress and to monitoring their attendance, behaviour, attitude and well being. 

In one school, the headteacher notes that ‘75% of pupils supported by RAISE funding in Literacy and 80% in Numeracy have either reached or exceeded the ambitious targets set. This has had a significant impact on the school’s overall results. 

In one example of a school visited, the headteacher notes that the RAISE project has ‘raised expectations amongst staff and has increased their capacity to track pupil progress throughout the school’ she also states ‘I admire the way it has made staff think and change their practices.’

Schools are aware of the importance of improving on best performance by setting high but realistic targets, not simply limited to narrow academic attainment but also including the wider skills that pupils require.

There is improved use of formative as well as summative assessment methods, to provide feedback and employ effective learning and teaching techniques. This is  l impacting positively on school improvement and accountability. In a number of schools visited, there were examples of children setting their own targets across a range of skills. 

Overall, the work is challenging teachers’ expectations of what individual pupils might achieve. Over the last 3 years, schools have evidence to support the notion that additional resources make a difference in combating education under-achievement in circumstances where disadvantage is most prevalent. 

Intervention & Support

The majority of RAISE schools have clear and specific intervention strategies and successfully identify children’s needs with regard to support and intervention.  The RAISE funding has enabled schools to appoint additional support staff to work with classroom teachers in the targeting and supporting of children as early as possible.  PPA time allows schools to set aside time for planning, preparation and assessment. In best practice, this provides opportunities for teachers and teaching assistants to work together to assess learners’ progress, to identify specific needs and to plan appropriate interventions.  Schools now use a variety of strategies including one to one support, nurture groups, learning mentors and working with parents, etc. to address the areas identified for improvement. 

School visits during 2009 support Estyn’s views that many “RAISE learners benefit from opportunities to develop their skills and to rehearse their learning in a small group with a supportive adult. This appears to increase their confidence as they can make mistakes and try out their skills in speaking, reading or writing in an environment that is more sheltered and protective than in a whole class.” 

The impact of learning mentors was also strong in many secondary schools where learners were helped to develop personal learning targets and to organise and manage their work better. 

Curriculum & Teaching

Improving literacy or numeracy skills continues to dominate the programme in the great majority of schools. There is clear recognition that success in these basic skills is key to making progress more generally and to reduce the likelihood of disaffection and disengagement from the learning process. 
Compared with previous years, a higher number of schools have focused on strategies to improve behaviour, attitudes to learning and emotional literacy. This is in recognition of the impact that pupils’ emotional and social well being has on their capacity to learn effectively. There is significant evidence that caring and learning relationships within a school are key factors in effective learning.  
In best practice, pupils are actively involved in their learning with the teaching utilized to ensure engagement and motivation. 

Other initiatives in Primary schools include improving critical thinking and learning skills, team teaching, anger management / restorative justice and experiential learning including the use of the outdoor learning environment for older pupils.    

Other initiatives in secondary schools include attendance, mentoring, development of a broader curriculum, the development of vocational provision and improvement of the learning experiences especially at KS4. Nearly all secondary schools have appointed additional staff. They focus on mentoring targeted individuals, behaviour, study and pastoral support and inclusion. 
Schools have used RAISE funding to purchase teaching and learning materials including English/ Welsh and Maths books. Some have used funding to refine tracking systems; others have purchased reading tests whilst others have resourced an outdoor area. 

The additional funding has been a crucial factor in the RAISE funded work. The appointment of additional support staff has enabled schools to focus on small groups of identified pupils and individuals. This has led to a more learner centred and skills focussed approach to learning and teaching. 
One aspect which has strengthened curriculum delivery and has proved to be one of the main strengths of the RAISE programme has been the appointment and professional development of teaching assistants. They effectively support small groups and provide valuable one to one support. 

The professional development of staff has had a very positive impact on curriculum provision. Many teachers and teaching assistants have undergone training to improve their skills, for example in new approaches to teaching reading, use of interactive whiteboards, establishing nurture groups and  SEAL,  One school notes that ‘all teachers and teaching assistants have been trained in the Snappy approach to teaching synthetic phonics’ In another ‘ staff have been trained in SEAL’

During the RAISE programme, there has been an increase in staff capability with the development of new skills.  Schools are more aware of the link between achievement and disadvantage and are better equipped to respond to the challenges. 
What obstacles have schools encountered in seeking to achieve their objectives?

As Estyn reports ‘In general, individual RAISE funded projects are successful and there is no common pattern to the failure to meet targets or expectations’ 

The obstacles schools have encountered vary according to circumstances in individual schools. They include:
· Changes in staff and staff absences.

· Practical problems such as lack of space to develop small group work and to meet with individual and groups of pupils.
· Difficulty in appointing support staff.
· Amalgamation of Junior/ Infant schools especially in Newport and Cardiff.
· Difficulty in engaging and involving parents.
· Challenges involved in establishing contact and working with external agencies.
· The attendance level of individual pupils. 

· Insufficient funding.

· Time involved in bureaucracy surrounding the programme including the submission process and the monitoring and evaluation. 
To what extent are schools likely to be able to sustain the benefits of the RAISE funding beyond 2009?

In the majority of schools, RAISE has generated interest and enthusiasm amongst those school leaders, teachers and support staff who are involved in the RAISE projects. This in turn has contributed to their desire to try to sustain the work when RAISE funding ceases. 

However, despite the commitment of schools to the RAISE project and the evidence of its effectiveness, many schools are generally uncertain as to the level of support they will be able to provide beyond 2009. They feel that their involvement will be curtailed due to financial restraints, especially budget cuts due to falling rolls. 
In some secondary schools which received high levels of RAISE funding, a number of additional teaching staff were appointed, including some at senior level, to address specific aspects of socio-economic deprivation. This level of staffing will be impossible to sustain in the present economic climate. 
Where schools have appointed additional support staff, the majority are planning to retain some staff and to sustain some RAISE funded activities using their school budgets. However, the availability of funding to sustain small groups and one to one support is a major challenge for the majority of schools.
Similarly, on the basis of their 2008 review, Estyn concluded that: “Most head teachers and coordinators can identify those elements of the projects that they believe have worked well and that they wish to sustain, but they cannot see a viable way forward for RAISE related work without additional funding. This is especially the case where funding has been used to expand staffing capacity to support small-group work by lowering the pupil-teacher ratio.”
Most schools have addressed the challenge of sustainability primarily through training and, to a lesser extent, by investing in materials and resources that could be used after the funding ended. In one primary school where they plan to continue to fund their support staff using their school budget,  they will be able to sustain the benefits of the RAISE programme because support staff have been trained in using and developing intervention and support strategies and the availability of a central bank of resources. In another ‘resources have been purchased and staff trained.’

In another, the headteacher notes that ‘the school is facing a deficit budget and maintaining staffing levels without additional funding will be a major challenge, but the school will sustain the benefit of the RAISE programme because all staff are fully involved in effective early identification and intervention through careful monitoring and evaluation of progress. We have a very comprehensive pupil tracking system in place and a skilled bank of support staff able to address specific needs of identified pupils.’

In another school, the headteacher feels that ‘there will be legacies but the present support cannot be fully replicated without additional funding.’

In July 2009, the SEWC seconded a member of Newport LEA to research into alternative sources of funding. A report will be published on the website during the autumn term to provide schools with details of organizations that provide additional funding and also details and advice on how to apply for this funding.
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